INTRODUCTION
The role of teacher and education in the reconstruction of society need no fresh emphasis. The trio, the teacher, the educational system and the society have seldom come to terms about their respective deal both independent and mutual. Nowhere, have the expectations been of a deeper and wider nature than in the case of an educator.
Again, nowhere have they been so little explicit and undefined as in the case of teachers. Training colleges have conceived of or imagined a certain perspective in the functioning and behaviour of the teacher in a school.
Teacher is building future citizens of the country. As he/ she molds the children the country will be molded. Attitude serves as an index of how one think and feel about people, objects and issues in their environment. In addition, they can provide clues on future behaviors, predicting how we will act when we encounter the objects of our beliefs.While according to Bem (1970 According to Bem (1974) as quoted by Hussain (2004) it is a psychological construct, or latent variable inferred from observable responses to stimuli, which is assumed to mediate consistency and covariance. Anastasi (1990) is also of the view that attitudes cannot be directly observed but must be inferred from overt behavior both verbal and non verbal.
Generally when it is said that we have a certain attitude towards something or some one, it is like a short hand way of saying that we have feelings or thoughts of like or dislike (affect), trust or distrust (cognition), attraction or repulsion (behavior) towards some thing or some one (Hussain, 2004 ).
The teaching profession demands a clear set of goals, love of profession and obviously the more favorable attitude towards the profession. If teachers are well trained and highly motivated, learning will be enhanced (Govt of Pakistan, 1979) . According to Govt of Pakistan (1998), Pakistan needs well trained and professionally sound teachers and a lot of responsibilities falls on teacher training institutions in this perspective. These institutions should take pain taking efforts to equip the prospective teachers.
According to Glaser (1989) as quoted by Hussain (2004) for effective teaching learning process, a sound professional education and training is inevitable. Rasul (1992) is also of the view that a sound programme of professional education of teachers is essential for qualitative improvement of education.
Teaching is an art and many are to be trained in this art.
Anybody can become a teacher but everybody cannot become an effective teacher. In olden days the requirements in terms of teacher education were limited but the present system requires only well trained teachers.
A comprehensive teacher education programme may help in producing quality teachers. At present the education colleges and some departments of education of public sector universities are given the responsibility of providing Pre-Service training. Hence, there is every need to look into the status of Teacher Training Institutes (TTI's) at secondary level from various angles and to study the situation on the basis of perceptions of teacher educators, who form a part and parcel of the total training programme at the TTI's level. So the present study will be an ardent effort in this direction. 
Objectives of the study

Methodology
The study was descriptive in nature.
Population
All the teacher educators of teacher training institutions where B.Ed programme to secondary school teachers is offered are considered the population of the study. The total population was 431 in number.
Before the administration of questionnaire, it was pilot tested and its reliability was calculated (Table 1) .
Data Analysis
After collecting data, the data was fed into SPSS spread sheet and verified. Then data was analyzed by using mean, independent sample t-test and ANOVA at 0.05 significant level.
Findings
The findings of the study were as under:
It is evident from Table 2 on the other parameters i.e. admission criterion of the institutions and methodology adopted by the teacher educators there is a difference but that difference is not significant statistically. So it can be concluded from Table   2 that female teacher educators are more positive and confident towards the teacher training of secondary school teachers.
It is evident from Table 3 Table 5 shows that at the students' admission criterion group having 26-30 years age is significantly better than having age of 41-45 years. Group having 31-35 years is significantly better than having the age of 41-45 years.
Group having age of 46-50 years is significantly better than having the age of 41-45 years. Group having age of above 50+ years is significantly better than having the age of 36-40 years. Group having age of above 50+ years is significantly better than having the age of 41-45 years. So, it can be concluded from Table 5 it shows that group having the age above 50+ years is significantly better among the groups and group having the age 41-45 years is significantly lower among the groups. Table 6 shows that on methodology adopted by the teacher educators group having 26-30 years age is significantly better than having age of 31-35 years, 36-40 years, 41-45 years, 46-50 years and above 50+ years. So, it can be concluded from Table 6 that group having the age 26-30 years is significantly better among the groups and group having the age 31-35 years is significantly lower among the groups.
According to Table 7 there is a significant difference among the various groups on all the parameters of teacher training except contents taught during the training. So, it is decided to run POST HOC multiple comparison on all the parameters of the training except contents taught during training. Table 8 shows that the students' admission criterion at NWFP is significantly better than Balochistan, Punjab and Sindh.Punjab is significantly better than Balochistan and Sindh is significantly better than Balochistan and Punjab.
So it is concluded that NWFP is significantly better and
Balochistan is significantly lower among the provinces on admission criterion of the teacher training institution s of the secondary school teachers. Table 9 Balochistan is significantly lower among the provinces on objectives of the teacher training institutions of the secondary school teachers. Table 10 shows that on the facilities in the teacher training institutions NWFP is significantly better than Balochistan, and Sindh is significantly better than Balochistan. So it is concluded from Table 9 that Balochistan is significantly lower among the provinces on fecilities of the teacher training institutions of the secondary school teachers. Table 11 shows that at contents taught during training in the teacher training institutions NWFP is significantly better than Balochistan, and Sindh is significantly better than
Balochistan. So it is concluded that Balochistan is significantly lower among the provinces on contents taught at the teacher training institutions of the secondary school teachers. Table 12 shows that on methodology adopted by the teacher educators during training NWFP is significantly better than Balochistan, Punjab is significantly better than Balochistan and Sindh is significantly better than
Balochistan. So it is concluded that Balochistan is significantly lower among the provinces on methodology adopted by the teacher educators of the teacher training institutions of the secondary school teachers. Punjab is significantly better than Balochistan and Sindh is significantly better than Balochistan. So it is concluded that Balochistan is significantly lower among the provinces on evaluation process of the teacher training.
According to Table 15 there is a significant difference among the various groups on all the parameters of teacher training except objectives of the teacher training and contents taught during the training and objectives of the training. Table 16 shows that at the students' admission criterion group having 25+ years experience is significantly better It is evident from the above Table 18 that institution, relevance of contents and evaluation process of institution, there is a difference but that difference is not significant. So it can be said that teacher educators from rural locality are more confident towards the teacher training of secondary school teachers (Table 3) .
When ANOVA was run regarding the age of the teacher educators and it was found that a significant difference exist on the admission criterion of the training institutions (Table 6 ).
ANOVA results show that there is a significant difference among the various groups on all the dimensions of teacher training except contents taught during the training (Table 7) . In multiple comparisons it is seen that teacher educators from NWFP are more confident about the admission criteria set by the teacher training institutions for secondary school teachers as compared to Balochistan (Table 8) . Balochistan is significantly lower among the provinces on objectives of the teacher training institutions of the secondary school teachers (Table 9) . As for the provision of facilities is concerned and contents taught NWFP is significantly better in providing facilities and contents taught to its teacher training institution and Balochistan is significantly lower regarding facilities and contents taught (Table 10 and 11). On methodology adopted by the teacher educators during training NWFP and Punjab are significantly better as teachers adopt proper methodology to teach their students. Balochistan is significantly lower in the same (Table 12 ). In NWFP, Sindh and Punjab teaching practice component and evaluation of the teacher training is strong when compared to Balochistan. As the teacher educators from Balochistan are not confident about teaching practice component and evaluation (Tables 13   and 14) , Balochistan is significantly lower among the provinces on evaluation process of the teacher training (Tables 13 an d 14) .
ANOVA results on all the dimensions of teacher training regarding teaching experience show that there is a significant difference among the various groups on all the dimensions of teacher training except objectives of the teacher training and contents taught during the training and objectives of the training (Table 15 ). In multiple comparisons it is evident that group having the experience 20-25 years is significantly better among the groups and group having the experience 0 year is significantly lower among the groups regarding admission criteria (Table 16 ). As far facilities provided by the institutions are concerned it is evident by the results that that group having the experience of 20-25 years is significantly better among the groups and group having the experience of 1-5 years is significantly lower among the groups. They are not satisfied with the facilities provided at teacher training institutions (Table 17) . On methodology adopted by teachers in teacher training institutions, group having the experience of 1-5 years is significantly better among the groups and group having the experience of 11-15 years is significantly lower among the groups. They think that methodology adopted by the teachers is not proper for the students (Table 18) (Table 19 ). The multiple comparisons on evaluation process indicates that group having the experience of 20-25 years is significantly better among the groups and group having the experience of 11-15 years is significantly lower among the groups regarding evaluation process adopted by teacher training institutions (Table 20) . training regarding professional qualification (Table 21) .
ANOVA results on all the dimensions of teacher training regarding academic qualification of teacher educators indicate that there is no significant difference among the mean scores of teacher educators on all the dimensions of teacher training. In other words it can be said that all the teacher educators are having the same opinion about the all dimensions of the teacher training regarding academic qualification (Table 22) . 
